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o Eragoodwhrle now, femrmstscholarsf -

have rllummated the comphcated gendered processes. that accompamed,

KR modern state-bulldmg and. development policies in- twentieth-century

~Latin Amerlca Justas. modermzmg aEuropean nation’s devised social pol-
 icies to-cope with an emerging mass society pressing: new polmcal claims -

- and bringing social ills into close proximity of uiban educated elites, so
too: drd Latln Amerlcas lrberal and popullst states develop educatxonal ,

1mm1gratlon, and eugenic plans to' manage their explosive demographlc,' |
social, and polmcal problems associated with all the ‘opportunities and

" ills 'of modernity. In the era of World War I government reformets drew

'_from blomedlcal and socral 1deas artrculated ina transnatronal profes—

- sional milieu and adapted them to suit their deﬁnmon of national need -
“of rac1al herltage Latin America’s vaned postcolomal contexts. therefore:

'shaped and. medlated the polltrcal and socral s1gnrﬁcance, and outcome,

of those reform efforts in the interwar era. According to. Nancy Stepan, -
- Brazils reformrsm proved to be the vanguard of troplcal medicine policies

and sanitation sciences, whereas Argentlna cast its fate with: the eugenic -

- process of Whrtenmg through aggresswe immigration policies and mili-

~tary violence against its interior indian. population (1991). ’Ihe Mexrcan .

' Revolution, by contrast, made its development polrc1es progressive com-
.. pared with those of Argentma and Brazil. The revolutronary rupture ofits
- olrgarchrc hberal state: permanently altered the 1deological landscape and

fransformed the natlonal state, maklng it more beholden to the country’s -

- labonng classes and anxious to br 'gthem into the amblt of the populist

state. Thrs it largely accomphshed through federal agencnes of education,

. agrarlau reform, and health under Cardenas dunng the 1930s (Stepan
1991 Vaughan 1997). | = - v.

-~ Inthe Andes, modermzmg and reformrst ehtes confronted a more dlf-
= ﬁcult task On the one hand, they lacked the 1nst1tutlonal or 1deolog1cal'_ |




r £k ring nations en;oyed-—-—Chiles relatwely stable po— o
 litical system, Brazil's blomedical establishment, Argentina’s immigtation
option, or Mexico's unifying revolutionary state apparatus—in order to

mobilize their own societies for: purposes of social control and economlci.'. ey
development in an. mcreasmgly compennve global-economy: On'the c

other, Bolivia's creolé reformers (that:is, Spamsh—speahng Bolivians of
European descent who considered themselves to be progressive natlonal—_ |
ists) were deeply preoccupled with the “dead welght that their own ra-
cially heterogeneous, poot; and illiterate populanons had placed on their
meodernizing and culturally homogemzmg projects. As they gazed upon
their interior landscapes of mountains, movmaal potentates, and indians
‘mired in feudal servitude or else erupting in episodic- upheaval creole
elites often turned pessimistic about their nation’s racial unfitness or dis-

~eased body politic. (Arguedas 1909). Anxiety about the future progress -

of Andean society might then provoke deeper unease about ‘modernity

| 1tself Was Mexico’s postrevoluuonary paradigm. of mestizaje (that is, ra- -
cial-cultural fusnon) to serve as the Andean template of i mtegratxon, ordid
“ race mixture hasten nineteenth-century “degenerative processes” of racial
“and repubhcan decline? How might the Andean nation-state uplift and-
integrate its indigenous populations while preempting a Mexxcan—styled
 social revolution? Might Andean scientists and health wotkers manage to
engineer sanitary cities and healthy bodies, purged of disease, alcoholism,
and other vices, without the kind of pubhc health ¢ campaigns that Brazil

boasted? No less urgent, if attempts to attract white European immigra-

tion to the Andes were proving to be a colossal failure, how might public -

| .' education be made to civilize, moralize, and uplift the Andean nations?
~ These: questmns vexed and divided creole elltes (see de la Cadena 2000).

Furthermore, as Nancy: Stepan notes, tropes of economic and. cultural L

progress could easily be reversedas | degeneratlon [became] the major:
metaphor of the-day, with vice, crime, 1mmtgratlon, women’s work, and .

 the urban env1ronment vanously blamed as.its cause ” (1991: 24) Atany . _. e
htstoncal moment or place, social policy’ makmg might be motivated by

o a fragile calculus of optimism and: pessimism, hope and fear—and never - :-
_more so than in the Andes, where weak states and fractured elites compet-~
| ed Wlth each other over: reglonal/racml projects (as in the polanzmg Lima/

‘uprlsmgs'suddenly‘ -altered mtemal polmcal balances (as in Bolivia after*,
‘the 1899 1nd1genous uprisings.or the Chaco War in the early 1930s). -

Peru), orwhere mternatlonal conflicts or internal rural Lo

But sooner. or later, modermzmg states began to expand the notlon e
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of “public interest” to encompass realms once thought of as “private.” As
the old patriarchal and seigneurial order crumbled, peasants flooded into
the cities, and urban laboring groups mounted all sorts of democratizing
challenges, Latin America states and social reformers sought new modes
of “population management,” which could burrow into the intimate in-
terior of the family. Nationalist ideologies quickly fastened on family,
as they did on race, to promote cultural reforms designed to reproduce
healthy, efficient, patriotic citizen-workers or peasants. Brazil and Mexico
offer striking historical examples of strong corporatist states taking aggres-
sive measures to “rationalize domesticity” in the service of broader politi-
cal, economic, and eugenic projects. As Mary Kay Vaughan writes, “Pub-
lic appropriation of reproductive activities such as education, hygiene
and health care demanded new interactions between households and the
public sphere: [and] the appointed household actor was the woman, the
mother” (Vaughan 2000:196). State policies therefore fastened onto gen-
der as both a precept and a tool in their attempts to subordinate popular
households to the interests of national development, social order, and
patriarchal power (see also Besse 1996; Dore 1997; Dore and Molyneux
2000; Klubock 1998; Mayer 2002; Rosemblart 2000; Stephenson 1999;
Weinstein 1996).

There is no doubt that the new gendered policies had tangible, often
beneficial, effects. Public health programs of disease control, the intro-
duction of rural schools, and the regulation of work did improve living
standards for certain social sectors and did empower women and children
in new ways. But feminist scholarship has shown that the states efforts
to rationalize the household and, in Eileen Findlay’s words, “impose de-
cency” on the gendered body politic were hardly driven by emancipatory
aims (Findlay 1999). On the contrary, progressive social reforms hoped
to reconfigure gender inequality during Latin America’s turbulent pas-
sage to industrial capitalism and corporatist state building,

This paper explores the Bolivian state’s halting efforts to burrow into
the intimate spaces of the rural Aymara world in order to remake indi-
ans into productive peasants over the course of the 1920s, 1930s, and
1940s. Although the Bolivian state was riddled by partisan and ideologi-
cal conflicts, and singularly impoverished and ineffectual in comparison
to Mexico or Brazil, it managed to mount an extraordinary project of
rural education, which ultimately came to target e/ hogar campesino (vari-
ously connoting peasant hearth, household, family) as the terminal point
of the state’s evolving “cultural revolution” in the countryside (the term
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is, hcre, borrowcd from Philip Comgan ahd Derek Saycrs [1985] idea
of the slow, contested process by Wthh the modermzmg state’ 1mpos_ed-_ T

"-margms of modern ty:
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- :Kace,,-,namts,: and naultats' T

» ‘,Around the ‘year 1920 La Pazs creole elrtes embarked ona remarkable
campaign. to remake the Aymara indian population i into the nation’s-es~
‘sential rural labor force. Wrestling with theories of raza y medio. (race and

~env1ronment), the caprtals c1v1hzmg vanguard redlscovered the * “purity”

| xand thentlcrty ‘of Bolivid's pristine Aymara populauon, isolated in -

s mountamous habltat and splendrdly adapted to-the harsh chmate of

~ the alnplano Beyond the romantic imagery of the prlstme 1nd1an and
- gentle critiques of feudal landlordlsm, the discovery: of the utrlltanan and 2

- telluric Aymara race had tangible 1mphcauons Creole writers fastened

~ on the Aymara populauon, once the scourge ‘of caste warfare across-the 'V
 altiplano, as the nation’s future rural labor force. The poet, polxtxman, and
pedagogue Franz Tamayo, declared in. his newspaper column in-1910

. that Bolivias- indians: supphed ‘ninety percent of ‘the nation’s. energy,

" because the 1nd1an was born for only one destiny: “to: produce, o pro- -
~duce incessantly in whatever form, be it agrrcultural or: mlnmg labor, -

. rustic manufacturmg ot manual sérvice in the urban: economy” (Tamayo -

o 1910:64). It 'was' dawmng on the liberal vanguard that. Bolivia needed .
. to harness the 500,000 indians who inhabited the: altiplano; and who
- madeup’ almost 25 percent of the nation’s entire.population. Indeed La
. Pazhad already become the colonial metropohs of Bolivia's campaign to - -
U break up refnaining, ayllu lands; advance the edge of rails and latzﬁmdzs— o
~ . .mo, and extend the reach of the federal bureaucracy and army into the ~ .
e 'outlymg provinces (Mamam Condori 19915 Rivera Cusicanqui 1986)

. Butby 1920, it was clear. that the: country’s prmcrpal eugenic pI'OJeCt,
_ that of white European 1mm1grauon, was. failing, badly. Not. only was =
~Bolivia failing to inject white blood into its national veins, as Brazil and

~ Argentina were doing, but it could noteven. promote modern agrlculture ks
~ ‘under its semi-feudal hacienda regime: (see Guillén Pinto 1919) Yet agri-

' cultural development on the altlplano was crucial if Bolivia was to supply
its growing cities with domestic staples and- dlvermfy its mlneral—skewed‘ .
. economy. The' solunon> To tun the Aymara pedsant into a productlve' R
. yeoman and artisan. “The peasant was to. become: the rural counterpart, -

| producmg for the domestic: market, of Bolivia’s. Strategic mine worker,
- producing wealth for the export market No Bolman writer in the 19203,: :
- articulated this goal in-quite such stark economic terms; this-sort of de-

| .velopmental language would take hold and spread in the late: 1930s and

- 1940s But Bohvras vanguard reformers in the '1 l'Os and 19205 d1d ap— o
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soil f preparatlon, and methods to- un' "\‘%e" small industries (textiles; ce-

' ramies, brick makmg, hat makmg, carpentry, and 1ronwork) Apprentlc—' -
- _mg in these agro—pastoral and artisan. Cfafts,' indians would learn through
*“active methods” of education; condicted in the Spamsh language. Thus -

S concelved the p[OCESS of hlspamzatlon e(mstellamzaczén) would:-be hnked

to handSwon knowledge rather than to lite "acy In'1919,; Minister Damel' L

‘S4nchez Bustamante' explamed that “all school. lessons ‘would have one -

' material ob]ecuve, manual labor, and one moral objectxve, to instill the
value of socially useful labor” (1b1d., 163). But the new pedagogy was.also -

| driven. by an equally powerful concern. about. stabxhzmg the racial and

g spatlal locatlon of Aymara people, as they tried to gain access to literacy,
'.knowledge, and mobility. In a revealing 1918 repott to the congress, the
 ministry stated. unequlvocally that the new work-school was des1gned to

guard-against indians turning into. cholos (hispanizing indians) “so they |

“would not. abandon’ then' own ‘domain, by, converting themselves into ex-

tortionist corregzdores or into electoral mobs;: [with their newly acqulred

.knowledge], they will know. how 10: explon the land and . they will

undetstand that the. modest citizen should function only wlthm thelim- “

" its of his own sphere” (Mlmsteno de Instruccién Publica 1918:57-58).
o 'Ihese contradictory | motives expressed a larger postcolonial dilemma: the -
lir need to. promote economic progress (especially the forma-
B tion of a: dxsmplmed-, rural labor force on the. altlplano) while securing the
- 'mternal borders of- race, gender, and. class (Stoler 1996) This:dilemma

S ';would not soon go-away; and Bolivids. progresswe reformers: constantly,

fele themselves pulled between. the | promises of. modermty and the im- -

o peranves of social order, between economic hope and racial fear.

““The ‘education of the indian in his medium” thus. became the. lelt— .
: ‘mouf of rural school reform in 1920. But it posed another, perhaps”'

* deeper, dilemma for La Pa’s colonizing pedagogues: namely, how to'si-

director: and teacher, respecnvely, in ‘the rural; teacher—tralmng normal -

~ multaneously preserve and alter jndians intheir ¢ ‘natural habitat.” “This’
classic dilemma of the (post)colomal civilizer (see Chatter}ee 1993;
~ Sider- 1987)—-to ‘constriict and. transform rac1al difference-——comes to |
a llght in an.illuminating 1918 ﬁeld teport, written by two teachers pos-';
sessed” of sharp’ ethnographlc intuition. Mariaca and, Pefiaranda were

~ school | located in the tiny.town, of Umala, on the coast-of Lake: Tmcaca

- Already. thelr school was plagued ) problems, and it would soon'be: de-
- nounced as:a fallure by official: inspectors. But these tea.chers used their _-
bitter field experience to critique indigenista orthodosies about race -
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ninent. (]ndzgemsma refers to- the polmcal llterary, and eth— .
phic' producnon of educated creole elites, who arrogated:to themi~
ves:the authority to study; dxagnose, tepresent; assimilate; reform, or
" brat‘"the 1nd1an race(s) that mhablted thelr nauon) Specrﬁcally,

dlstmctren between the mdxans pbyszcal and saczal envu'onments
' ' 1] dlans needed to: be rooted in

uld ta e»:-;theu' appornted place in the natlon as. rural laborers and
ans. But if the rural normal school had to mold indigenous labor—

to wrench them from their social mrlleu, one that was. “saturated by
re]ud ces-and. backward customs, the locus of alcohollsm and demor- :
alization” (Matiaca. and’ Penaranda 1918: 11) [ T R
Specifically, rural schoolmg needed to ﬁght agalnst the overpower—
ing tendency of moral regression; once the indian child left the enhght- .
ened. sphere of learning and . slrpped back into’the stupefymg routines;
debau ery; and other vices of village life. For these: teachers, pmsed on
the: cutting edge of. rural school reform’ yet demotalized by:their own
field experiences, the new pedagogy had to shnft the focus of attention
from the physical to.the social and moral environment- of the population
~in otder to diagnose, and then eradicate, the indian. puprl’ “bad habits’
and customs.” Implicitly, the child and the family were set in place asthe
. object, mechanism, and rationale for state intervention,’ and ‘their bodlly
habits of hygiene;: consumption;. clothrng, dret, housmg, and sexuahty
© would soon-be targeted for resocialization... L : B
- But how exactly were rural teachers to. manage the moralrzatron
of their indian pupils? Unhmdered by practrcal matters, these teach-
- ers. envisioned a new kind of communitarian, agro-pastoral normal
~ school for indians. Tt would become a.beacon radiating -productiv-
ity and: enlrghtenment into the dark rural hinterlands. This so-called
.school colony (/. coloma escolar) was.to revolve around the idea of the
indian boarding school (el znternado), Where teachers would be ableto.
inculcate values.and monitor routines: of everyday life in classrooms,
workshops, and fields. The boarding school complex would be housed
in vast pavrllons, surrounded ' by cultivated ‘fields and pastures. Not
only would “satellite” primary schools channel the most adept | indian |
“pupils to thie. agro-normal, but the “solar” normal school would become .
'the axis of expandmg agro-mdustnal colonresn—-attractmg parents (los
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in harmony with their habitat, it‘had an equally powerful mandate -



up—a d—com“ng educatlonal' eformer, pu _:hshed o ma;orf "
‘ ni fural vocational .
pubhc mstrucnon.j'
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netve.” “Her will power is stronger than that of any.other race on earth.
‘When she sets her mind and robust character to accomplish something,
shewill do-it at~any_fc_bs'tgor‘saCtiﬁce«Hci"stfength-, totesist-defies all rea-
son” (40-41). What were the determinants of such a singilar character?
A combination of nature and nurture: gender and race were molded by
years-of pain, maternal neglect, stoicism, mysticism, and 'dcpr-iv;t_ti_on-‘ in-
 herent in the material and cultural milieu of Aymara society. Ea

 ‘These early ethnographic incursions into the Aymara family framed a
crucial moral issue that would cont_in;\ife:tq-hauht‘the-ethﬁog:aphic_imagi-
nation ‘of Bolivian reformers and educators for the next two decades. -
Both authors alluded to the innate fragility, i nstability;.4.‘de_privation,' and
- ultimate dysfunction of the Aymara family. Salmén Ballividn’s brief bi-
ography of an indian ritual authority '(dlﬁzréz)' was really a meditation
 on the ways that the ayliu's civil-religious rituals brought financial ruin, -
fragmentation; and dispersion to the indian family: Such illogical cus-

* toms and-accumulated debt, he argued, ultimately forced Aymara'men

- ~ to cast off froi family and ayllu in search of livelihood, trade, and wage -

- wotk in distant mines; cities, andihaciendés-;; Méat:_iWhﬂc,_'thei‘r‘Wo:men"
and children stayed back on the land; eking-out a precatious existence
+in wretched isolation (123-28): *Mafia’f_Frontaura;- in turn, worried about
“the destabilizing practices of domestic life,:such as Aymara,mc)‘thers aban-
doning their young children to go off into the puna (high altitude Jands)

to pastute their animals or to p’urs}_ue’--‘-lotig—,disténégg trading activities in

the cities. Worse yet, Aymara daughters were socialized 'ifiv'a}?svthat“en—'
“couraged their mobility and absence from the hotne. For against. proper
‘female roles; young preadolescent daughters were sent off into the ‘moun:
" tains to 'past'urje;sh_eep; and they sometimes accompanied their fathers on’
~ long llama-train 't‘rek,s,tb.rr:i'ines, markets, or into the fields (42). Although
 they grew strong and agile from these journeys, Frontaura’s Aymara gitls

" continued to suffer isolation, phiysical abuse, and deprivation in the con-

fines of their own home. Thus, they came to-embody a curious contradic-

“tion of esistance and resignation; _st"réngth"-and:do'cilfit}',r'j—:—%the cqtﬁbﬁsé
. tible elements that made up thie Aymara “woman of steel.” However these
 writers diagnosed the instability of the indian family, they concurred that
~Aytnara home life boded ll for the'ﬁxttli'r;é,';regeﬂeration-jof the race and the
" hope of forging an organic “Bolivian family” PR SORIEN
" But who exactly w_a;s:‘ﬁaying“attention?' Certainly there was

| Certainly thee was a flurty o
creole interest in the indian problem afier the 1927 indigenous-uprising

+ 6f Chayanta. Although the epicenter. of indigenous unrest was located it
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- purview of the populist state, and cast mothers as the new guardians
of national peace and reconciliation (Stephenson 1999 24~26; THOA . '
1994; Medmacelr 1989; Lehm and Rivera Cusicanqui 1988). ‘Most vis-
ible to the tirban elites were La Pazs urban market and laborrng women;
many. of them unionized and anarchlst cholas, who, frequently took to the
- streets to. demand labor legrslatron, mumcrpal licenses to sell their goods
 on the streets,, and other forms of cmzenshlp rights (Gill 1994; Stephen-
son, chaps 1-and 4) In résponse; the government created a host of new

. - ministries of pubhc health Welfare, and labor to cope wrth and contain,

o ~began to-alter and\_;-polanze ‘the pedagoglcal objectrves of mdlan school -

~ “in many ‘political quarters. “In'1936 the rural school of Vacas was born. .

this explosron of new. socral groups clamorrng for recogmtron and reform "
(Rrvera Cusrcanqul 1996). . e e e
~ In this political clrmate, 1nd1genous school reform made nnportant
4_;advances (Choque 1996) Under a semr—autonomous state organrzatron, :
“the General Direction of Indran Education, sixteen nicleos escolares flour- -
- ished-as the tanglble outcroppings of the eatlier imagined school—colomes, -
' onice promoted by the Ministry of Instriiction and. several progressive
' “teachers: around 1920 These new communrty»based nuclear -schools
 tried to it into: practice, in varied regional contexts, the notion of the
‘ ~rntegrated and ‘insular indian boarding: work-school complex, designed |
“to radiate” knowledge and. enlrghtenment to satellite' primary schools - -
- and their. surroundmg peasant v1llages, And as envisaged by the carlier
mdlgenlstas, each: of these communitarian schools. aimed ‘to train and -
. civilize' their male and: female pupils, as well as the padres de familia
who partrcrpated in the life and work of the boardmg schools. In short,
these titral schoolswere. farthful to many of the same separatist principles
- and: methods of teaching that were promoted by the first generation of - -
= pedagoglc reformers around 1920..1n general, the sixteen rural nuclear
schools were to mold- Aymara and Quechua mdlans into virtuous in-
" dian Jaborers and: consumers, stabilized in theirown’ “natutal habitat” butv.f..
* wrenched from thei_r »“backward " cultural llfeways and relnstalled in these
| enllghtened enclaves, .\ i Lo b ST e
. Yerthe wrenchrng experrences of the Chaco War and the growihg radr— ¥
. calrzatron of. popular political forces i in the: rmines, cities, and- countrysrde :

‘reform. The niicleos escolares gradually became enclaves.of leftist,’ syndi-*
fcahst, and nativist rdeologres and social actions, or so they were perceived -

in‘the lap of the local syndrcallst ‘movement of peasants' Caqulavrrr an-
'chored 1tself in the volatrle Aymara town, famous for its hrstory of upris-

. ‘4.4 /f"'Brodkl;‘L;ars'on. o i o
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| »Vrngs, and the famous 1ndran school experrment in the altrplano town of L

Warisata became’ a nucleus of nativism and resistance against feudal~lrke .
landowners onits borders‘ It is true that all of Bolrvras initial ntcleos
'colares had to negotiate different relatrons to local mdrgenous comutun

ties, surrounding regional elrres, Tefrist and syndrcalrst orgamzatrons, and o :f' )

the federal bureaucracy. But as a whole, the Indian School movement of o
‘the. 1930s represented a porent" multrethmc allrance among shrftmg fac-

uons of radical polrtrcal parties, mrddle—class teachers and intellectuals,. |

a growmg movement of peasant syndlcalrsm, and radrcalrzed mdrgenous ORI

peasant leaders (see esp. Perez 196"1‘3 Salazar 1997) S L
At the local level, rhese school/c mmunities (made famous by Warrsatas :
self desrgnated title of * school ayll [la escuela—ayllu]) were experrmental

microcosms of interethnic democracres in practice. Communrtarran schools: o
promoted the dn'ect partrcrpatron ofin drgenous famrlles in the cooperatrve S

labor and local governance of the rural school. In various ways, the new ru--

ral nuclear schools trred t0. mtroduce élements of agro—labor, hygrene, and .

physrcal educatr

on into their currrcula, but thos‘_ schiools were, 1ncreasmgly L

shaped and medrated by lefds '_'and nativist slogans callrng for the “emanci- .

”“

pation of the indi n, :
ayllu,” “the des ction of the old feudal order, and/or the “the advance- =

the raising of class awareness, > “the 1 restorauon of the I

ment of citizen rlghts All these official ¢ ommumtanan schools promioted, . -

toa greater or lesser degree, the drreet partrcrpauon of mdrgenous famrlies‘
in the cooperatrve labor and local governance of the rural school, and thus B
- they brought the, easant. famrly into the very center of burldrng, debaung, |
and often. co-governing. the local school. And in ‘the case of Warrsata, the.

boardmg school actually became the locus ofa reconﬁgured communrty . o
As'the. 1930s progressed however, polanzmg polrtrcal forces began o
these expenments inrural school reform into local battlegrounds overthe = .

nght of Bolivia's indrgenous people to educatron and more fundamentally, o
to land, crtrzenshrp, and social justice in ‘the | postwar society. DA
_The year. 1940 marked an abruptend of postwar populrsm and refo,m'

and ushered in a new era of rmperrahsm, repression, and what ]osep Bar
‘nadas (1976) has called “the feudal reaction” A new conservative group. of L
reformers seized: control of indian educatron, redrrecung its: socral purpose L

and. methods toward the liniked. rmperatrves of economic: modermzauon,; B

social stabrlrty, and counterinsurgency. Orice mote,’ only this time with - R

teeth, the state fastened on gender and famrly, and specifically:the peasant -

household (el hogar campesrno) asa strategrc pornt of cultural and polrtl-,: o

cal i rncursron










Clearly, the peasantrys preparatxon forentry | into the modermzmg na-
tioh as propertied citizens was contingent upon the deep resocialization
" of the peasant family. To: mold the campesino Mman into' Bolrvras modern -

(albeit still landless) farmer was one aim; to mold the campesina . woman

into Bolivia's hygienic housewife and mother was its essential. comple- |
_ment. It was the educational philosopher Vicente Donoso, who had the
”clarifymg word.on ‘the gender issue, as well. Writing generally on “the

‘ educatron of the Bolrvran woman,” Donoso Jolned a chorus of socral re-

 formers, writers,and labor organizers eager to nationalize motherhood as

* the womb, nurturer, and healer of the’ wa.r—torn Bohvran nation (see Got-

 kowitz 2000; Stephenson 1999, chap 1). Donoso engendered a transra:

- cial drscourse onthe aptrtudes” and ¢ 1nd1spensabrlrty of the woman in -
' burldmg the Bolrvran family” (both realand: metaphorrcal) Andhe lrsted
~ the complementarrty of gendered traits.. Women possess sweetness, pa-

tience, thrift; love, and reconcrlratron' men boasted valor, rmpulsrveness, |

o proﬂrgacy, combatrveness, and intransigence. Such ¢ complementarmes, .
~ of course;. composed the organic basis of the nuclear famrly—-——regardless -

of geo—racral partrculanues. Naturalrzmg womanhood in bourgeois Eu-

ropean terms; in vivid:contrast to-the's stoic, stiong, ‘combative Aymara .~

woman sketched in: Frontauras 1932 ethnography, also rationalized the
rigid sexual: division of labo' sentencing all women (regardless of race,
- ethnlc, or class categorres) to “their ‘fundamental responsrbrhty , the
' orgamzatron of the. famrly, basis of the commumty, the patria, and huy- -
- manity. On this: premise, the educanon of the woman should prepare her, :
~ aboveall, for the. happmess of the home (Donoso Torres 1946 168) As _'
far as cultrvatrng conjugal bliss in the campesmo famiily, however, Don-.
" 0so and his colleagues had one prlmary prescrrpuon' hygiene. “The new »
| schoolhouses ‘need supplles of. drugs and-soap because the: educatronal-. |
| _-questron, as regardmg peasants, must first deal with the extitpation of lice”
~and filth” (Conse)o Nacional de Educacron 1940 5). Indeed the lack of
: hygremc reform had been one of the great sins of the earlier communitar-
jan: schools, accordmg to the grand. mqursrtors wof 1940 (ibid., 107). In

" later years, rural school curricula would move: beyond 1ssues of health and

o hyglene 1o setip hrghly ritualized regimes of child rearing, food fashron,
 sleeping arrangements, archltecture and: spatial layouts, and modes ofso-
 ciability in the interior: of the peasant school and famrly (see Stephenson =
f_l999,chaps.3and4) N R BT E B

" “In the viewof social reformers, the new rural work/hygrene regrme of -

| ’,.’the 1940s responded to Bohvras urgent development needs, especrally
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argue that the ovemdmg 1ssu' amehg eformers in’
] .opment, bu

development and socnal _revolutlon. It is 'r _ :
intoa s0c1al revoluuon' of the masses.

commumsm, W1th its* sxmpllsuc, hrogram to cure: poverty by disso _
prlvate property, thhout takmg into account: hurnan and vironmental’
res- ;;‘181) In that Donoso andz.ot er creolev -

‘on le&lst partles, ural teachers,an‘“ the expelle_ :
* nitarian schools. The 19 40 council of ed ‘tors fo ‘xamp" wa_rne
3 und,_r,fthe pret ¢ of educating t e indian: ¢ ,
| "'.mdxgemstas] have crusaded un)ustly and unpatrlotxcally :'galnst whltes
* and'mestizos, turning. countryside against city, and" using racist doctrmes
o “_'t wage a’ dange Us. WA, agamst ‘national-unity”:(Consejo: Nac' nalde
: _.,1594()8, conservatlves'th\

»(/mel s de bmzos ca‘ .os) the A opaya easa
Jgus fopaya peasant
| ing miners’ ‘strike in CataVL One wnter‘ warne tha
o ;lmcal agltators, propagandzsts . wide :
Cyers -and notaties (the. mfam us tmterzllos) were Whlpp
: *'.dlan masses and lu' T in Bohvm mto a state ‘of inite
. p \g g tat

‘f’lmg less than the rapld blocultural conversnon of indians into- me

Vi "ente Donoso put it best: “What we. neeel to-dais incorporate the ele-

'mems of unwersal cnvﬂizatxon into- the ife of the indian; to: bénefit him -

inhis ‘own medtum i because the end product of the Bolivian indian”
5,

—has to e.mestzza]e Donoso Torres 1946:179, emphas1s in:the: ongmal)
Fur iermote, mestizaje need not wait for blologxcal race mlxmg-'to take .

odies, Hgarths,c and Mi_kidé ‘/'.;4'9 L



effect. The state could regulate de-indianization by banishing “ethnic
clothing” (Uuchu, ponchos, short bayeta pants, gjotas, and ckepi), which
always stigmatized men as. “indians” no matter that they knew how to
read and write, or spoke Spanish. This critical redefinition of Bolivia’s
racial destiny as mestizo did not deviate radically from earlier indigenista-
national imaginings, but oligarchic reformers now harnessed it to their
other overarching goals—rapid capitalist development of agriculture and
rural counterinsurgency. In 1940, the Consejo Nacional de Educacién -
was already formulating Bolivia’s racial project: henceforth “mestizaje
would become the ethnic goal of Bolivia, instead of the formation of
racial groups with their own languages, devoid of nationalist spirit, and
separated [from the rest of the nation] by hateful rivalries and incom-
prehension” (Consejo Nacional de Educacién 1940:137). The gendered
nature of rural social policies (hygiene, development, and schooling)
would create out of Bolivia's unruly and heterogeneous populations not
only a disciplined and docile peasant class, but a racially purified homo-
geneity on which a unifying Bolivian “nationhood” ultimately might be
erected. All they needed was a strong, well-endowed partner to launch
these fundamental reforms. '
Enter the United States, with its hemispheric interest in promoting
" social order, capitalist development, and friendly governments. Bolivia,
of course, was strategic to the United States because it lay at the geo-
political core of South America, and also because its oil and tin were
desperately needed in the war effort. Of course, Washington envisioned
a much broader imperial project springing out of urgent geopolitics of
the Second World War. It needed to secure the hemisphere against the
ewin threats of fascism and totalitarianism, and in the early 1940s FDR
turned his Good Neighbor Policy- precisely to those ends. Under the
" newly formed Institute of Inter-American Affairs, the U.S. government
sought new ways to insert itself into the interior of Latin American so-
cieties by promoting education, development, and health programs. An
official 1955 report explained the original rationale behind the first bi-
lateral aid program in Bolivia, established in the mid-1940s:

The urgency of the times brought an awareness that the economic
condition of individual countries is important to the stability of the
 hemisphere, and the United State consequently offered togoinasa .
. partner-. . . in projects for raising the standard of living. The result-
ing cooperative programs being grassroots affairs, with immediate
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{advantages to people and 1o: commumtres, were successful in- therr
-own technical rrght, and have survrved and greatly rnﬂuenced polrtlcal
ithmkmg (SCIDE 1955 8) e e TR

:-It was thrs last ob)ectrve, to. sway pohtrcal thmklng, that 1mmedrately'
ncerned the U.S. embassy inLa Paz: In 1945, at the: herght of politi- -

turbulence and untest, the embassy drspatched weekly reportson'the -
gers of rndlgenous drscontent and. insutgency; the: spread of labor o
strrkes, and the growing communist menace (Umted States Record Ad-~ -
ministration, 1945) Trurged Washrngton to increase its institutional and .

oodwill. Under its first drrector, the U.S. rural educator Ernest Maes,* "‘

By all: accounts, U.s. development a1d was begrnmng to assume polrtrcalj_-'
vsrgnrﬁcance as'an arm of countermsurgency R e
¢~ More srgnrﬁcantly, SCIDE s crusade to brrng western ard culture, and

- ideology to rural Bolrvra took its technicians drrectly into: the domes-" '_}
tic sphere of the rural campesinio- household -SCIDE’s
‘-Mzmual mapped the technician’s pathway into el hogar campesino: the,

~ first objective, it explamed ‘was-“to form inithe -campesino good living .
. habits with respect to dret, dress, house, personal health; and civic, social "

deological presence in. Bolivia,: by deploymg the new Inter-Amerrcan Lo
Cooperative Education Servrce (SCIDE) to spread Amerrcan values and -

CIDE . put most emphasis on rural mdran education and healthcare..

1948 fléas/aers'. :

~and rellglous practices.” The next three, .objectives had: to.do’ with agro?- =

pastoral education, followed finally by the goal of socrallzrng peasantsito

become good family and: community members, as well as socrally useful .
citizens. In short, SCIDE. organized: the rural. currrculum around two. -
primary: sub;ects—-——agrrcultural education and. samtary educatron (Mmrs—f' L
tetio de Educacién 1948; Nelson, 1949:21). Its prrormes matchecl those i

‘of the Conse)o Nacronal de Educacron But SCIDE’s program specrﬁcal

'ly promoted the use of peasant women 4s condults for the realization-of ..

-economic and cultural progress. For if Bolrvra Was to spread “good. living. .~

“habits,” it'needed to ﬁx the peasant woman in her own specrﬁc “natural
habitat”~~the nuclear family. Although Bolrvran reformers themselves.

had recogmzed el hogar campesino asa crucral locus of cultural colomza— -

tion, they had generally targeted the male campesino as the ¢ contact point.. "
Just as most creole men could not conceive of 1ndrgenous people asactive -

-political subjects; so-too they:rendered the campesina as.a. subordmate, =

‘.almost invisible; subject within the peasant patriarchal household. |
Now, however, SCIDE s technrcrans publrcly authorrzed rural women
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asagents of eugenic improvementand cultural change. Yet their blueprints
- for domestic and: gender reform’ also-revealed ‘a profoundly ambivalent
- stance toward patriarchal power. On the one hand, SCIDE professionals
reported that “the most inaccessible group in the average community is
the adult women,” and that indian girls rarely attended school because of
their traditional jobs in the home and tending shecp (SCIDE 1955: 41).
~ SCIDE had encouraged campesina. gitls to step forward and enter prima-
- ry schools, and in 1955 reported that “a really signal achievement for the
normal school [of Watisata} is that the Amautas [communal authorities]
have taken an interest in the home life instruction and more of them are
- sending their daughters to school.” Another expenmental SCIDE school
in the old niicleo escolar of Kalaque reported that female attendance had
grown from 9:to 14 percent in its nineteen rural schools during the late
1940s and early 1950s (ibid.: 41, 42). On the other hand, SCIDE’s so-
cial education programs reinforced or, borrowing from Vaughan (2000),
“modernized,” the institution of patriarchy, by trying to domesticate the
wild and feisty Aymara woman into an ideal middle-class housewife. And
we all know where delusions of domesticity can lead! The 1948 Rural
- Teachers Manual is a hilarious guide to “domestic economy’ > worthy of
Doctor Spock and Martha Stewart, 1940s-style. It'maps out in copious
detail the practical knowledge that rural Andean teachers should convey
to their female students—-everything from infant care, food preparation,
home remedies; and vitamin supplements to techniques of ironing, set-
ting the proper table, pretty color coordinations, and choosing sewing
patterns. flattering to the slim figure (Ministerio de Educacién 1948)!
Funny, absurd, and seemingly trivial, these blueprints of cultural reform
nevertheless reveal the extent to which the Bolivian state, now in alliance
with U.S. aid workers, was trying to infiltrate the indigenous family, re-
‘organize gender; assimilate mdlans into a- homogenous natlonal culture,
and forge a rural working class. - . SN
In the post—World War II chmate of optlmlsm, the Umted States ob-
viously had set itself a utopian task; encouraged as it'was by the paternal
sentiments and social anxicties of Bolivian statesmen and intellectuals.
Ten years later, SCIDE noted its considerable achievements in ruraledu-
cation, hygiene, and development in the six. niicleos escolares campesinos
under its control. But overall Bolivias first bilateral aid project had made
barely a dent in rural indian. illiteracy (estimated at around: 85 percent

L in'1955); it had failed to spread “technical education” to most of the

natnons 700 rural schools, and, more fundamentally, it had even failed
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- many of its overarching goals is testimony to the vast historic dlstanceobtaln~ :
ing between imperial utopias and local forms of autonomy and-adaptive resis-
tance throughout the Andean highlands over three centuties of Spanish rule. |

- In the early twentieth century, Latin America’s aspiring nation-states

' took up the unfinished project of molding. indian Vmindsan_d bodies into
a ,;jhomogenéolis'_ mass of docile national, class,.,.:and'z-'genélered"si;xbj:e(:t_sa’
Blunt ‘material conditions (export-driven .,capi'talism,v liberal-ideologies
and-land reform policies, growing agrarian violence surrounding the

~_practice of land divestiture and peasant resistance, massive rural-to-ur- -

“ban migrat:ion:,‘a sprawling utban underclass and its attendant social ills)

demanded new ‘modes of population managemé_rit and cﬁltural‘;':éfdrm.

Among other reforms, the education of the masses suddenly loomed
large. In the Bolivian Andes, where bio-cultural “whitening” vis-4-vis Eu-
ropean immigtation was proving to be unviable, political elites seized on_
 the idea of indian educationas both a powerful symbol and potential tool
of indigenous incorporation into the modern Bolivian nation. By 1910,
édﬁCatots'..-and intellectuals werc,f'e_fnbr'acifng.fthé, ‘ﬁat}ioné.._l-iéf fidcal:‘(popur )
' lar in’ Argentina, Chile, and other Latin American nationis) of “national -
. pedagogy,” designed to:shape national subjects in harmony with Bolivia’s
" environmental; racial, and social specificities. - o T .

" Unpacked and examined critically; this notion: of “natioial peda--
 gogy” is fraught with contradictions. While the idea of national peda-
“gogy embtaced Enlightenment principles of ‘universal schooling and
“citizenship, - it also invoked race and environmental theories to define

the bio-cultural character of ‘the -‘-indiaii'vrace‘_'(s)'ahd; on that basis, to limit
-i-ndi‘g‘enousf;dcc‘csstd schooling and knowledge (evenwere they able to at-
" tend a functioning rural school in the first place). Concretely, indigenista
- racial theorists advocated:a segregated system tailored to the “innate char-

acter” of the indian. Translated into-policy, separate “work” schiools were

to-prepare indians. for their selected and limited entry: into the national

.~ économy and polity as rural ‘wage. lab‘o;e-‘rs‘lon-: the otherwise uncoloniz-

able altiplano. Vocational training had another significance: it pushed

* literacy to the-edge of the curriculum in the rural indian‘school; since to

" tead and-write was deemed 2 useless, if not dangerous, source of knowl-
”edge' émorlg‘a feisty; often litigious peasantry. R T R

~:We have here, then; tangjble locus of what AndrewCanessa Has
-‘Canéc'._lz}-.‘.‘i_the [states] opposing _andf,'fxeqdeh:t_lyf‘.cbntradicfory ften_dency of
seeing indians as being on the periphery. afn:d‘requiring‘as'si‘m-i‘lation_'and

simultaneously as being at the heart .q‘ff;na,t%imial [economyl, ‘culture, anc
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K state.contcmpl_étcd.thé,nced to mobilize, discipline, and dispatch. tens of
thousands of indian male bodies to the front lines in the Chaco War.:In . |
' the immediate post-Chaco-era, -_n,ational-;unitysraﬁd.ﬁﬁopular‘ redemption -
called for radical experiments in communitarian schools and multiethnic’
- coalitions. Bolivia's-devastating military defeat also called for a massive
effort to integrate the indian masses into the nation, if it were-ever to. -
~ beable ‘to integrate the masses and defend its borders. In the ;_pe‘antimé,;
the state confronted a new set of self-defined subjects (veterans, widows,
" mothers; and orphans), who militantly demanded. public recognition
and reparations for their own horrific sacrifices in the Chaco War. Gen-

der and generation; as well:as patriotic sacrifice and honor, nowbeganto

~ permeate bot’z.h‘.‘o'fﬁc_ial‘-andfpbpular notions of national 'be:lo_ngingv.» b

[ -But the id‘edlogi-_cf’:al:,i:uses-bf gender, race, ahd‘ha’ttion,,topk-onl_newfdi? ' o

mensions in the 1940s. The specter of indigenous mobilization, mining-
strikes, and the spread -of “worldwide communism”. in- the mid-1940s
jolted Bolivian conservative reformers and their new USS. allies; Tran-

- sracial -ng')tibn}é.pf;gerid'c_:r"now'- became tools for promoting de-indian-

ization, mestizaje, and. cultural integeation. In particulas; nationalizing

womanhood as the womb,.nurturer, healer, and heroine of the war-torn:
nation’ became-a critical trope in the 1940s. At the same time, Bolivia
engendered rural school curricula in-order to hasten the cult of domestic-

ityfafrc:{' its-.partiéulaf order of values: and dispositions. Now the indian -
" woman was to be anchored in her own “natural habitat”—the peasant
- hearth and home. In many ways, the new curricular emphasison bodily -
" reform and family values sprang from the nation’s ‘urgent developmental - -
 needs to cultivate new habits of hygiene,-work, ind consumption. But,as
I‘havcvv.i:rﬁiéd to show, the :impulse_':toWérd what _thelema‘r"éffs;égll “home-
made hegemony” also came out of the intense struggle over powet.in this -
- radically poldrizéd;hierérchical?:s'ocict'}_r_.:lronic‘ally,-r;he Bolivian reformers’
- seatch for a Mexicani-styled paradigm of mestizaje and rural-development -

_'was aimed at building a hegeriionic social order that would skip over, and . .

preempt, a radical social uprising on: thescale of Mexico's 1910 revolu- - "

tion. The state’s failed ieﬁbrt:t_o-déployin'dian,educatidn-<_to-f.ihtggrate,'thé‘ C

. peasant masses-and preempt revolution represents, in my view, an‘exqui-

site episode in historical irony, But it is not the outcome; so much as the .

process, that interests us here. For it shows how, in the struggle to define
 indian‘education, a hation’s cultural engineers wrestled with recursive no- -
tions of gender, race; and class to keep its rural indigenous people‘dt the
margins of the nation and modernity. - . S

.' oy : :56./ Bfobkg,i;a;éon- .




L 'C'ompamtwe Perspectwe, edited by Merilee ,G ndle

Acknowledgments g

. An earlxcr version of thls chapter was. pubhshed i

nd Pller Domingo: (London and 5 -

i ;:Cambndge, Mass.:. Umverswy of London and H afvard Univers|
= Ieis repnnted here w1th permlssmn from the pub he '

BEEE N Blbllography
A:guc das Alc1des* 1932 [1909] Pueblo mferm"“ﬁd:cd LavP‘h _‘Puerta dcl Sol‘

verslty Press P

ngewlutzon Bolzwa m‘--

003), 183209, " S

: 'j ‘de la-Cadena, Mansol 2000 Indzgenom Mesttzo: 'lbe Polstics qf'f\’ace and C’ulmre zn:"i -

' Cuzeo, Pers, 1919-1991. Durham, N.C.: Duke Initversity Press.

Chatterjee, Partha. 1993 The Nation ind Is Fmgmems Colomal ana' Pastcolomal E

" Histories. Prmceton, NJ Prmceton Umvers1ty Press. - Lo
S Choque, Roberto 1996. “La éducacién mdlgenal bohv1ana El proceso educatlvo ; :
s mdxgena—rural * In Estudios bolzwanosz 12-182.. s S

ComaroE John, and Jean Comaroff 1992 Etbnogmphy aml t/ae sttorzml Imagma*_."- o

" tion. Boulder, Colo \Westvnew

" ":;.'-;-'_;Congreso Nacionial de Bohv1a 1927 Redacmn Cangreso om'mzmo, 1927 Vol 5 La-"-“,' o

Paz Renacnmxento :
.1928: Redactor de la Honomble C'amdm de szumda: La Piz: Braznl

-. 1947. Redactor, Congre:o extmordmano, 1947. Vol. 1. La Paz: .p.

Conse;o Nacional de Educac1én, Bohvxa 1940 El estaa’o de h ea’ucaczén mdzgenal en.’ AR "

el pass: La Pan: np.

Cotrigan, Philip, and Derek Sayer 1985 Yhe GreatArc/J Englzsb State Fammtzon as - o

Cultural Revoluﬂon. Oxford Blackwell

Donoso Torres, Vlcente 1946 Elosoﬁ’adelaedumczdn bolzmma Buenos A1res Ed SRR

e Adantida, -
: .;_:-'_-'-Dore, Elizabeth. 1997 “'Ihe Holy Famlly Imagmed Households in Latin Amemcan S

Hisrory In Gender Politics in Latin America: Debates in. 77aemy dnd l’ractzce, ed SO

- Elizabeth Dote; 101=17. New York: Monthly Review Press:"

the State in Latin America. Dutham, N.C.: Duke Umverslty Press. -

".Dore, Elizabeth, and Maxine Molyneux, eds. 2000. szden Htstorzes of Gender cmd e

-.-,."'f_Fmdlay, ElleenJ Sudrez. 1999. Imposngecemy, The Politics que:xualzty.and Race in L

Puerto Rico, 1 870~1920. Dutham, N.C.: Duke Umvers1ty Press.

From:aura Argona, Marla 1932 Hamz el fhtum imlzo La Paz Intendencia de Guer- L : .f' |

- 1a.

. ,Bolwm New York: Columbxa Umversxty Press. ™ ¢ ¢
-Gotkow:tz, Laura. 2000. Commemoratmg the' Heroinas Gender and- wac th- .

Gl Leshe 1994 Precdmous Dependmaes Genden Clms, and Domestzc Serwce m_-"'f L

E ual in Early Twentleth Century Bohwa o In szden sttorzes of Gena’er aml tbe"f"‘ L

Czip_tu;ring- Ind-ian, Bodles,Heal’ths,and Mmds/57 '_ -



Y axme" Molyneux, 2 1 5—37

:b " dn: a h pedagogza







